
Instructional Sampler



English 3D
Instructional Sampler

Introduction

Research & Results

Our Guiding Principles 

Program Components

Independent Reading Library

Assessment 

Instructional Routines

Professional Learning

Language Launch

Issue Texts, Course A

Teaching Guide, Course A

Issues Texts, Course B

Teaching Guide, Course B

Issues Texts, Course C

Teaching Guide, Course C

1

3

4

14

16

17

19

21

23

26

31

42

49

60

68

English 3D is a powerful 
English language 
development program 
designed to accelerate 
proficiency in the academic 
language, speaking and 
listening, and writing skills 
vital to success in school  
and in life.

“The development of English 3D is in many ways a professional dream come 
true for me. These lessons were brought to life in my own classrooms, designed 
to help students accelerate English language proficiency and develop the 
academic language skills they need for success in school and life.

After thousands of English 3D implementations, the feedback from districts 
and schools has been tremendous. Not only does English 3D build students’ 
competence and confidence through consistent instructional routines for 
academic vocabulary, discussion, writing, and more—students also love the 
content. Our students perceive the program to be stimulating and engaging, 
and they prove it through vibrant classroom discourse. 

English 3D has become the class that students don’t want to miss!”

—Kate Kinsella, EdD
English 3D Program Author
Emeritus Teacher Educator, San Francisco State University

Engage Your 
Multilingual Learners

INTRODUCTION
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Understanding the 
Multilingual Learner
English 3D program author, Dr. Kate Kinsella, an 
authority on English Language Development, has 
devoted her career to understanding the assets  
that multilingual learners bring to school and 
developing curriculum to help them be successful. 

During the development of English 3D, Dr. Kinsella 
recalled one of the most poignant and memorable 
firsthand accounts of the real challenges that  
students learning English face. It was shared by 
Consuela, a tenth-grade multilingual learner, who had 
been enrolled in US public schools since second grade:

“The class where I think I am a passive person is my English class because in 

English, I can’t express what I want. I can’t say as many things as I want to say. 

Yes, I do say a little bit but not how I would like to. I don’t feel like I participate 

because I am afraid to say something wrong or pronounce a word badly. I don’t 

like to be wrong and I think it is better to be quiet than wrong. That is why I think  

I am a passive learner in English class because I don’t want to be shamed.”

—Consuela, tenth-grader in US schools since second grade

How can we engage students who need to flex their academic English language muscles 
in every lesson in order to achieve their academic goals?

English 3D provides students like Consuela with the tools to build confidence and practice 
their English language skills in an academic setting:

Perceived Potential for Success:

“I am prepared for this lesson and I won’t 
be embarrassed from peers.”

Relevance: 

“I understand why we are learning what 
we are learning in this class, and it is 
actually interesting.”

Evidence of Increasing Competence: 

“I can see that I am becoming more 
knowledgeable and skilled.”

Validation:

“My peers and teachers are truly 
interested in what I have to contribute.”

Introducing Our 
Program Author

Emeritus Teacher Educator from  

San Francisco State University’s Center 

for Teacher Efficacy

Kate Kinsella, EdD, author of English 3D, 

provides consultancy to school districts 

and state departments to increase 

achievement of K–12 multilingual 

learners. Dr. Kinsella regularly coaches 

teachers and administrators and also 

teaches first-generation bilingual 

college students. 

Dr. Kinsella is the author of many 

professional publications and research-

validated programs to support 

multilingual learners and striving 

readers, including English 3D, Language 

Launch, Read 180 and Academic 

Vocabulary Toolkit. She has served 

as the lead scholar and pedagogy 

guide on three U.S. Department of 

Education funded research initiatives to 

improve educational outcomes for K–12 

multilingual learners

Achieving 
Academic Goals

INTRODUCTION
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GRAPH 1. Tigard-Tualatin School District English 3D Students, Grades 6-8 
(N = 36) Percentage of Students who Approached or Met/Exceeded ELPA21, 
SBA ELA, and Reading Inventory Assessment Standards, 2017 to 2018.

100%

Pe
rc

en
t o

f S
tu

de
nt

s
Ov

er
all

 A
ve

ra
ge

 S
co

re
 G

ain
s

GRAPH 2. Tigard-Tualatin School District English 3D Students, Grades 6-8 (N = 36), 
Overall Gains in SBA ELA Scale Score and Reading Inventory Lexile Score Compared 
to Expected Gains, 2017 to 2018

Real Schools, Real Impact
English 3D Increases Performance in Tigard-Tualatin School District

The Tigard-Tualatin School District (TTSD) is the 10th largest school district in 

Oregon, serving approximately 12,700 students from diverse ethnic backgrounds. 

After one year of English 3D instruction, 6th–8th grade TTSD students demonstrated 

accelerated growth towards grade-level ELA achievement. The percentage of 

students achieving a Proficient ELPA21 overall proficiency determination, indicating 

an ability to access grade-level curriculum, increased statistically significantly from 

0% in 2017 to 15% in 2018 (Graph 1). Further, 62% of students increased a performance 

level on at least one domain.  

English 3D students averaged a statistically significant 35-point increase in Smarter 

Balanced Assessment (SBA) ELA overall scale score and achieved greater gains than 

expected compared to initially same-scoring Oregon peers (Graph 2). On average, 

students scored better than 18% of their peers in 2017 but better than 20% of their 

peers in 2018. The percentage of students approaching the standard (Level 2) nearly 

doubled (Graph 1).  

English 3D students averaged a statistically significant 87-Lexile (L) gain on the 

Reading Inventory® and gained 1.3 times as many Lexile® scores as would be 

expected based on the average growth of a national sample (Graph 2). The 

percentage of students achieving at least a Proficient performance level increased 

tenfold from 0% to 10% (Graph 1). The percentage of students who demonstrated at 

least grade-level reading comprehension ability increased from 0% to 9% and 41% 

of students increased two or more grade levels in reading comprehension. Further, 

the correlation between the number of days of English 3D instruction and pretest/

posttest Lexile gains was statistically significant (with a medium effect size of .3), 

supporting the idea that students achieve greater reading comprehension with 

more exposure to English 3D.

The percentage of 
English 3D middle  
school students 
achieving proficiency  
on the English Language 
Proficiency Assessment 
increased 15%.

15%

85%

2017

ELPA21 Overall Proficiency
Determination N = 34

2018

Smarter Balanced 
ELA Scale Score

N = 25

2017

SBA ELA Achievement Level
Descriptor N = 25

2018

HMH Reading Inventory 
Lexile Score

N = 29

2017

HMH Reading Inventory
Performance Level

N = 29

2018

24%

67%

44%

87%

34%
48%

10%

0

0

35%

23%

Approached Standard
Met or Exceeded Standard

Expected Gain
Actual Gain

RESEARCH & RESULTS
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Language Development 
Is Imperative

Eight Evidence-based Principles 
for Explicit Language Instruction

Students engage in the “three Ds” of English 3D: Discuss, Describe, and Debate. Every day, they have opportunities 
to “flex their language muscles” while practicing academic listening, speaking, reading, and writing.

Educators are seeing a year-over-year increase in multilingual learners entering their classrooms. Since 2000, 
the number of multilingual learners in grades K–12 increased 34%. According to The National Center for Education 
Statistics and their most recent survey, there are at least 5.1 million ELLs in K–12 classrooms in the United States.1

Schools must work to support multilingual learners with instruction designed to accelerate English language 
development, improve academic standing, and graduate students with the skills they need to  
become successful.

For youths whose educational and professional aspirations will rely upon competent communication, targeted 
English language instruction is imperative. Language developed socially amongst peers is not enough to build 
effective communication skills for academic and professional settings. They need instruction with purposeful 
speaking and writing contexts that require emphasis on how effectively they are communicating.

1.	� Augment core English classes with dedicated English 
language development

2.	 �Extend prior knowledge of language and content

3.	 Explicitly teach language elements

4.	� Utilize consistent instructional routines

5.	� Model verbal and written academic English

6.	� Orchestrate peer interactions with clear language targets

7. 	 Monitor language production conscientiously

8.	� Provide timely, productive feedback on verbal errorsSource: https://nces.ed.gov/programs/coe/indicator_cgf.asp

OUR GUIDING PRINCIPLES
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It is critical that students learning English receive access to core content 
classes with integrated language supports. When multilingual learners 
also participate in dedicated English language development that 
includes informed, intentional instruction in how English works and daily 
structured practice connected to content, they develop a competent 
command of social and instructional language.

01.
Augment Core English  
Classes with Dedicated English 
Language Development

With English 3D, teachers have the tools to consistently enhance their instruction. In each lesson, they will: 

•	 Connect language and content through high-interest issues

•	 Focus on key language functions and features 

•	 Structure opportunities for speaking and listening

•	 Model how to use response frames with clear language targets

English 3D presents real-world issues that are relevant to students’  
lives and provide a platform for daily discussion and writing tasks.

Course A Volume 1
Issue 1 Screen Time
How much screentime is too much?

Issue 2 Recess Rules!
Does recess give your brain a boost?

Issue 3 Extinct...or Not?
Should we bring extinct animals back to life?

Issue 4 Bottled Water
Is it time to dump bottled water?

Issue 5 Power Up!
Is it time to plug into wind and solar energy?

Issue 6 I Belong
What does it mean to belong?

Course A Volume 2
Issue 1 Too Much Homework
How much schoolwork should follow you home?

Issue 2 Heads Up!
Are young athletes heading into danger?

Issue 3 Robo-Teachers
Should robots replace teachers?

Issue 4 Learning to Code
Is coding the language of the future?

Issue 5 Water Waste
Are you watching your water use?

Issue 6 Trickster Tales
Is it ever okay to trick someone?

OUR GUIDING PRINCIPLES

3ISSU
E

EXTINCT... OR NOT?

3ISSUE

I BELONG

6ISSUE

LEARNING TO CODE

4ISSUE

WATER WASTE

5ISSUE

Course A Volume 1 Course A Volume 2
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01. (continued)

Augment Core English  
Classes with Dedicated English 
Language Development
Course B Volume 1
Issue 1 Gaming
Can video games take your brain to the 
next level?

Issue 2 Healthy Choices
Does school food make the grade?

Issue 3 Street Art
Where’s the line between art and 
vandalism?

Issue 4 Plastic Pollution
Should plastic bags be free or cost a fee?

Issue 5 Texting
Could text talk actually be better than real 
talk?

Issue 6 Fast Friends
What makes someone a good friend?

Course B Volume 2
Issue 1  Female Athletes
Is it a win for girls to play on boys’ sports teams?

Issue 2 Testing on Animals
Does using animals for research pass the test?

Issue 3 Living with Drought
When the rain doesn’t come down, what can 
people do to step up? 

Issue 4 Online Bullying
Should schools step in when cyberbullies strike?

Issue 5 Media & Image
Does the media need to take a look at how it 
shows people? 

Issue 6 Honesty
Is it ever okay to not tell the whole truth?

Course C
Issue 1  Teen Sleep
Do teens need a wakeup call when it comes to 
sleep?

Issue 2 Learning Languages
Should not knowing another language keep a 
diploma out of reach? 

Issue 3 Teens Behind the Wheel 
Are teens old enough to get behind the wheel? 

Issue 4 Teens & Money
Can teens be trusted to know their limits when 
it comes to credit?

Issue 5 Online Learning
When it comes to school, should teens plug in 
or opt out?

Issue 6 Get to Work
Are teens ready to get to work?

Course B Volume 1

GAMING

1IS
SU

E

TEXTING

5ISSUE

Course B Volume 2

LIVING WITH 
DROUGHT

3ISSUE

ONLINE  
BULLYING

4ISSUE

OUR GUIDING PRINCIPLES

Course C

TEENS BEHIND 
THE WHEEL

3ISSUE 4ISSUE

TEENS AND 
MONEY
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Tying new information to students’ existing background knowledge 
and experiences—whether personal, cultural, academic, or linguistic—
establishes critical linkages and increases retention of learning.

02.
Extend Prior Knowledge 
of Language and Content

•	 Sharing cultural knowledge and personal 
experiences through culturally responsive 
content 

•	 Activating and discussing prior knowledge 
of topics using note-taking scaffolds

•	 Evaluating prior knowledge of topic-related 
vocabulary and collaborating to discuss  
word knowledge in small groups

•	 Connecting new vocabulary in English with 
Spanish cognates or the word in students’ 
home language

•	 Building upon students’ prior linguistic 
knowledge using contrastive analysis resources 
in the 11 most commonly spoken languages  
in US schools

Check your learning in this Issue against the objectives on pages 6–7.
LEARNING & LANGUAGE GOALS

Issue 6 I BELONG

BUILD KNOWLEDGE
Read the overview (Issues, p. 46).

BRAINSTORM IDEAS
Write a quick list of times when you feel like you fit in and times when you feel 
out of place.

•  

•  

•  

•  

EXCHANGE IDEAS
Use the frames to discuss ideas with your 
partner. Listen attentively and record ideas 
to complete the chart.

1. (One/Another) time I feel as if I fit in is 
when I     (present-tense verb: play)

2. (One/Another) time I feel out of place is when I     (present-tense verb)

eat family dinners          

Language to LISTEN ACTIVELY

What ideas did you select?

I selected    .

FIT IN OUT OF PLACE

• hang out with cousins

• eat dinner with family

•  

•  

•  

• start on a new team

• run late for class

•  

•  

•  

What 
does it
mean to
belong?

116  Issue 6

E3DJrA_TEPE_I06_116-123_BL.indd   116 1/30/16   4:02 AM

The instruction in English 3D supports content knowledge through:

OUR GUIDING PRINCIPLES
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In explicit language instruction, students’ interactions with 
a new language feature are carefully orchestrated, moving 
from teacher modeling and explanation, to guided practice 
with the teacher, to structured practice with peers, to 
independent application.

Instruction that helps multilingual learners take notice  
of specific linguistic elements makes it far more likely that 
students will acquire them.

03.
Explicitly Teach  
Language Elements

•	 Speaking for a variety of purposes, such 
as stating an opinion, comparing ideas, 
and elaborating, using increasingly 
sophisticated language

•	 Explicitly teaching content and high- 
utility academic vocabulary students  
will encounter across content areas 

•	 Choosing precise words to  
use in speaking and writing

•	 Modeling grammar targets to effectively 
respond in speaking and writing

•	 Analyzing and using language features 
such as verb tenses, transitions, and 
sentence structures directly tied to a 
specific writing type

The instructional routines and lessons in English 3D guide teachers in:

ACADEMIC VOCABULARYAnalyzing & Discussing Text

DISCUSS & WRITE EXAMPLES
Discuss your response with a partner. Then complete the sentence in writing.

In text messages, smiley faces and other emoticons represent  

 

Write your response and read it aloud to a partner. Listen and record a new idea.

An “A” on an  assignment                 a student’s  

 

Classmate’s Name Idea for Remove/Removal Idea for Represent

BUILD WORD KNOWLEDGE
Complete the meaning and examples for this high-utility academic word.

Word to Go Meaning Examples

represent
rep•re•sent

verb

 to be a sign or mark 

that 

  

something

At school,   

  can represent your 

membership in a particular group.

 For many teens, turning 18 represents 

 

  

DISCUSS & WRITE EXAMPLES
 Discuss your response with a partner. Then complete the sentence in writing.

Removing   from our school activities would be a shame

because many students  

Write your response and read it aloud to a partner. Listen and record a new idea.

A new school policy requires the   of any student who

 

Language to LISTEN ACTIVELY
What example did you add? I added    .

What example did you record? I recorded    .
BUILD WORD KNOWLEDGE
Complete the meanings and examples for these high-utility academic words.

Words to Go Meanings Examples

remove
re•move

verb

 to take something 

  

When we moved to a new home, we had to 

remove the   

that (was/were) left behind.

 removal
re•mov•al

noun

the act of taking 

something 

  

The removal of  

  

from the park made people upset.

Words to Go

LESSON

BUILD WORD KNOWLEDGE
 Pronounce Words to Go
•  Routine 7: Words to Go (p. T80)  Explain the 

purpose of high-utility academic words. These words 
are widely used in school and the workplace.

• Pronounce remove, ask students to repeat it twice, 
and give the part of speech. Remove is a verb, an 
action word.

Teach Meanings and Model Examples
• Display and read aloud the meaning of remove. Have 

students fill it in and read it aloud.

• Display and read aloud the first example frame. 
Provide a model response and have students copy it.

• Explain the meaning of removal. Read the second 
example frame and provide a model response. 
Explain the grammar target. After the preposition of, 
I need a noun or noun phrase such as trash cans or 
benches near the lake.

• Have partners share responses and record one. 

BRIDGING  (p. 54F)

DISCUSS & WRITE EXAMPLES
Guide Verbal Practice
• Display a response for the first 

frame, read it aloud, and have students echo-read. 
Direct students’ attention to grammar targets. I need 
a noun or noun phrase that names what is being 
removed, such as the chorus. For the second blank, 
students should be followed by a present-tense verb. 
Because students is plural, the verb should not have 
an –s ending.

• Cue partners (A/B) to share responses twice: 
1. Read aloud fluently; 2. Say with expression.

• Preselect two students to begin class discussion, 
followed by additional reporters. Remind students to 
listen and record a strong idea after the discussion.

Apply Academic Words in Writing
• Display a response for the second frame, read it 

aloud, and have students echo-read. Direct their 
attention to the grammar targets. After the, we need 
the noun form. So removal is correct. Underline 
who. After this pronoun, provide a present-tense 
verb such as threatens or damages.

• Have students copy the correct word form and add 
original content.

• Cue partners (A/B) to share responses twice: 
1. Read aloud fluently; 2. Say with expression.

• Preselect two students to begin class discussion, 
followed by additional reporters. Have students
 LISTEN ACTIVELY  and record an idea.

• Repeat the routine for the word represent. 

BRIDGING  (p. 54F)

EXPANDING  (p. 54F)

 (artistic) Janelle used her    talents when 
she   .

 Daily Do Now (p. 177)

noun phrase: the writer’s 

present-tense verb: represents  noun phrase: hard 

feelings.

wearing similar clothes

becoming an adult./being independent.

 means

 noun phrase: the chorus

noun: removal

present-tense verb: bullies another student.

present-tense verb: love to sing.

old table and chairs

a favorite swing set/the 

away 

 away

huge old oak tree 

work and effort.

60  Issue 3
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followed by additional reporters. Remind students to 
listen and record a strong idea after the discussion.
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aloud, and have students echo-read. Direct their 
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who. After this pronoun, provide a present-tense 
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A consistent set of recursive, research-informed instructional 
routines with clear teacher and student roles, steps,  
and language targets maximizes student engagement and 
accelerates language development.

04.
Utilize Consistent  
Instructional Routines

Routine 3

Students record meanings and examples for 
domain-specific academic words in their Language & 
Writing Portfolios. 

1. Pronounce Words to Know Say the words and have students 
repeat them twice.

2. Rate Word Knowledge Ask students to think about what they 
already know and mark a rating for each word. 

3. Discuss Word Knowledge Direct students to use frames 
to facilitate small-group discussions about what they know 
about each word and to report word knowledge to the class.

4. Explain Meaning Display the word meaning, read it aloud, 
and have students record it.

5. Discuss Examples Model an example and then have 
students facilitate a discussion about additional examples, 
and report and record strong contributions.

Words to Know
Teach students domain-specific academic words to activate and build conceptual knowledge 
before reading, speaking, and writing about an issue.

Building Conceptual Knowledge 
Multilingual learners often do not have academic 
vocabulary knowledge specific to a particular topic to 
effectively speak and write about it. Some topic-related 
words may be part of students’ receptive vocabularies—
they have heard or seen them before—but they are not 
part of their expressive vocabularies—they wouldn’t 
choose to use them during a discussion or in a writing 
assignment. The Words to Know routine activates 
students’ prior knowledge and builds conceptual 
knowledge about domain-specific academic words.

Students first evaluate their prior knowledge of each 
topic-related academic word and collaborate to discuss 
their word knowledge in small groups. Then the teacher 
explicitly explains the meanings and the class discusses 
examples. When students later encounter these topic-
related words while reading informational text, they are 
able to engage in more fluent reading. Most importantly, 
students have a bolstered academic vocabulary to draw 
from when they speak and write about the issue.

Why It’s Important
• Activates prior knowledge and builds conceptual 

knowledge about topic-related academic words.  

• Builds domain-speci�c academic word 
knowledge for speaking and writing.

• Allows students to engage in more �uent 
reading.

When to Use It
• Follow the Words to Know routine when you 

teach topic-related academic words during an 
Issue.

• Use this routine with the core curriculum if there 
are academic words that your students would 
bene�t from learning before speaking, reading, 
or writing about a particular topic.

• Apply this routine in content-area classes to 
teach domain-speci�c words that students need 
to know to access and discuss texts. 

Words to Know

Words to Know at a Glance

Language & Writing Portfolio 
3D IN ACTION

Go online to watch a teacher using the Words to 
Know routine to teach topic-related words.

Building Concepts & Language DOMAIN-SPECIFIC VOCABULARY

 
Words to Know Meanings Examples

calorie
noun

①②③④

a unit of

 

produced by 

 

It is important to eat enough calories to 

 

  

If you want to lose weight, you can  

  calories.

expensive
adjective

①②③④

costing  

 

My parents said I need to  

 

to help pay for my expensive  

 

The  

that I want is too expensive so I will  

 

 

habit
noun

①②③④

something a person does

 , 

usually without thinking

My brother’s extreme spending habit has caused 

him to  

 

When I get home, I have a habit of  

 

 

obesity
noun

①②③④

the condition of being so

 

that it is 

 

 

who suffer from obesity are more likely to

 

One way to avoid obesity is to  

 

① Don’t Know ② Recognize ③ Familiar ④ Know

Words to Know
BUILD WORD KNOWLEDGE
Rate your word knowledge. Then discuss word meanings and examples with your group.

1

2

3

4

Language to FACILITATE DISCUSSION
I’ve never seen or heard the word    .

I recognize the word     but need to learn 
how to use it.

I can use     in a sentence. For 
example,    .

I know that the word     means    .

We are unfamiliar with the word    .

We recognize the word    , but we would 
benefit from a review of what it means and  
how to use it.

We think     means    .

Language to COMPARE
Our example is similar 
to    ’s group’s.

Healthy Choices  29

Language to FACILITATE DISCUSSION

Display and model how to use these frames to share and report word knowledge. 

Sharing Word Knowledge
• So, (Name), are you familiar with the 

word    ?
• I have never seen or heard the word    .
• I recognize the word     but need to learn 

how to use it.
• I can use     in a sentence. For  

example,    . 
• I know that the word     means    .

Reporting Word Knowledge
• We are unfamiliar with the word    . 
• We recognize the word    , but we would 

benefit from a review of what it means and how 
to use it. 

• We think     means    .
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Routine 3

Students record meanings and examples for 
domain-specific academic words in their Language & 
Writing Portfolios. 

1. Pronounce Words to Know Say the words and have students 
repeat them twice.

2. Rate Word Knowledge Ask students to think about what they 
already know and mark a rating for each word. 

3. Discuss Word Knowledge Direct students to use frames 
to facilitate small-group discussions about what they know 
about each word and to report word knowledge to the class.

4. Explain Meaning Display the word meaning, read it aloud, 
and have students record it.

5. Discuss Examples Model an example and then have 
students facilitate a discussion about additional examples, 
and report and record strong contributions.

Words to Know
Teach students domain-specific academic words to activate and build conceptual knowledge 
before reading, speaking, and writing about an issue.

Building Conceptual Knowledge 
Multilingual learners often do not have academic 
vocabulary knowledge specific to a particular topic to 
effectively speak and write about it. Some topic-related 
words may be part of students’ receptive vocabularies—
they have heard or seen them before—but they are not 
part of their expressive vocabularies—they wouldn’t 
choose to use them during a discussion or in a writing 
assignment. The Words to Know routine activates 
students’ prior knowledge and builds conceptual 
knowledge about domain-specific academic words.

Students first evaluate their prior knowledge of each 
topic-related academic word and collaborate to discuss 
their word knowledge in small groups. Then the teacher 
explicitly explains the meanings and the class discusses 
examples. When students later encounter these topic-
related words while reading informational text, they are 
able to engage in more fluent reading. Most importantly, 
students have a bolstered academic vocabulary to draw 
from when they speak and write about the issue.

Why It’s Important
• Activates prior knowledge and builds conceptual 

knowledge about topic-related academic words.  

• Builds domain-speci�c academic word 
knowledge for speaking and writing.

• Allows students to engage in more �uent 
reading.

When to Use It
• Follow the Words to Know routine when you 

teach topic-related academic words during an 
Issue.

• Use this routine with the core curriculum if there 
are academic words that your students would 
bene�t from learning before speaking, reading, 
or writing about a particular topic.

• Apply this routine in content-area classes to 
teach domain-speci�c words that students need 
to know to access and discuss texts. 

Words to Know

Words to Know at a Glance

Language & Writing Portfolio 
3D IN ACTION

Go online to watch a teacher using the Words to 
Know routine to teach topic-related words.

Building Concepts & Language DOMAIN-SPECIFIC VOCABULARY

 
Words to Know Meanings Examples

calorie
noun

①②③④

a unit of

 

produced by 

 

It is important to eat enough calories to 

 

  

If you want to lose weight, you can  

  calories.

expensive
adjective

①②③④

costing  

 

My parents said I need to  

 

to help pay for my expensive  

 

The  

that I want is too expensive so I will  

 

 

habit
noun

①②③④

something a person does

 , 

usually without thinking

My brother’s extreme spending habit has caused 

him to  

 

When I get home, I have a habit of  

 

 

obesity
noun

①②③④

the condition of being so

 

that it is 

 

 

who suffer from obesity are more likely to

 

One way to avoid obesity is to  

 

① Don’t Know ② Recognize ③ Familiar ④ Know

Words to Know
BUILD WORD KNOWLEDGE
Rate your word knowledge. Then discuss word meanings and examples with your group.

1

2

3

4

Language to FACILITATE DISCUSSION
I’ve never seen or heard the word    .

I recognize the word     but need to learn 
how to use it.

I can use     in a sentence. For 
example,    .

I know that the word     means    .

We are unfamiliar with the word    .

We recognize the word    , but we would 
benefit from a review of what it means and  
how to use it.

We think     means    .

Language to COMPARE
Our example is similar 
to    ’s group’s.

Healthy Choices  29

Language to FACILITATE DISCUSSION

Display and model how to use these frames to share and report word knowledge. 

Sharing Word Knowledge
• So, (Name), are you familiar with the 

word    ?
• I have never seen or heard the word    .
• I recognize the word     but need to learn 

how to use it.
• I can use     in a sentence. For  

example,    . 
• I know that the word     means    .

Reporting Word Knowledge
• We are unfamiliar with the word    . 
• We recognize the word    , but we would 

benefit from a review of what it means and how 
to use it. 

• We think     means    .
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Teachers can facilitate advanced English acquisition by serving 
as an eloquent and articulate user of both social and academic 
language. Using complete sentences, precise vocabulary, and a  
more formal register during lessons models “the language of school”  
and creates a supportive climate for second-language production and 
experimentation. Similarly, multilingual learners benefit from extensive 
exposure to engaging and effectively written academic English.

05.
Model Verbal and Written  
Academic English

•	 Serving as a model for speaking using an  
academic register

•	 Building awareness of informal, everyday 
language versus formal, academic English

•	 Displaying models of academic language that 
students can readily draw from in classroom 
interactions

•	 Guiding students to use precise synonyms in 
speaking and writing

•	 Responding during partner and class 
discussions using academic response frames

•	 Analyzing effective writing models for academic 
language features 

EXCHANGING INFORMATION & IDEASBuilding Concepts & Language

Academic Discussion
Should girls be allowed to compete on 
boys’ sports teams?
BRAINSTORM IDEAS
Briefly record at least two ideas in each column using everyday English.

Agree Disagree

• can be just as strong • boys might be uncomfortable

• gender shouldn’t matter •  need separate locker rooms

•  •  

•  •  

ANALYZE LANGUAGE
Complete the chart with precise adjectives to discuss and write about the topic.

Everyday Precise

strong (adjective) lean, durable,

tough (adjective) aggressive, assertive,

play (verb) engage, participate,

MAKE A CLAIM
Rewrite an idea using the frame and precise  
words. Then prepare to elaborate verbally.

Frame: In my opinion, girls (should/should not) be 
allowed to compete on boys’ sports teams because  
they     (present-tense verb: have, are, compete, deserve)

Response:  

 

 

 

 

 

 

Language to ELABORATE
For example,    .

This is the case because    .

12  Issue 1

E3DIB_TEPE_I01_008-013_BL.indd   12 12/11/15   1:54 PM

The instructional routines and lessons in English 3D guide teachers in:

OUR GUIDING PRINCIPLES
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To make second-language acquisition gains, multilingual learners 
must have daily opportunities to communicate using social and 
academic English. Structured peer interactions provide students with 
the opportunity to practice using the language they are learning.

06.
Orchestrate Peer Interactions 
with Clear Language Targets

•	 Strategically partnering and grouping students

•	 Teaching and practicing the “4 Ls of  
Productive Partnering”

•	 Displaying and modeling response frames  
for collaboration that provide students with  
the language they need to discuss ideas  
with partners and in small groups

•	 Assigning attentive listening tasks for 
accountability during partner and class 
discussions, such as note-taking and  
restating or reporting a partner’s idea

COLLABORATING & WRITING

PRESENT IDEAS
Listen attentively and take notes. Then write if you 
agree (+) or disagree (–).

Classmate’s Name Idea +/–

I would argue that cyberbullying              be a crime because  

laws are (a/an)                  way to address (a/an)         

             incident. For example, cyberbullies can always   

   

without actually   

As a result, they would never   

the way they would if   

 

Ten-Minute Response

Language to COMPARE IDEAS

My point of view is related 
to    ’s.

ELABORATE IN WRITING
Work with the teacher to write  
a ten-minute response in  
academic register. 

I would argue that cyberbullying should be a crime because laws are a legitimate 

way to address a grave incident. For example, laws against cyberbullying would 

  that people caught cyberbullying would have to  

                or   

As a result, students who were considering                        

would probably   

 

Prompt Should cyberbullying be a crime? Write a ten-minute response that states and supports  
your claim.

Language to COLLABORATE
Let’s think about what to write. One option is    .

What’s your opinion? Another idea I have is    .

Okay. Let’s write    .

A ten-minute response uses academic register. It begins with a well-stated claim, followed by 
two detail sentences that elaborate with relevant examples and precise words.

Work with a partner to write a ten-minute response in academic register. 

Online Bullying  91

E3DIB_TEPE_I04_090-091_BL.indd   91 12/11/15   4:08 PM

In English 3D, teachers structure peer interactions by: 

OUR GUIDING PRINCIPLES
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07.
Monitor Language  
Production Conscientiously
When teachers communicate expectations and carefully monitor 
interactions, students have a sense of accountability for the 
language forms they use during class. Teachers who conscientiously 
listen to verbal responses and read written responses can provide 
targeted and productive feedback to individual students or the class.

OUR GUIDING PRINCIPLES

12   English 3D Sampler



08.
Provide Timely, Productive 
Feedback on Verbal Errors
A critical component of effective language instruction is teacher 
feedback to students about the accuracy of their language use. 
Corrective feedback on verbal production errors can be offered 
in ways that are at once timely, effective, and respectful. When 
students have linguistic awareness developed from conscientious 
instruction and structured practice, a teacher can more easily  
guide them in identifying an error and self-correcting.

•	 Providing strategies for checking for  
students’ understanding of a lesson task 

•	 Building in model language to explain  
key language targets 

•	 Directing how to choose students to  
monitor and preselect students to report 
their responses 

•	 Advising how to provide feedback  
to elicit accurate language use 

•	 Including varied strategies to elicit  
response during class discussions

English 3D supports teachers in monitoring students and providing feedback by: 

OUR GUIDING PRINCIPLES
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Student Resources

The Issues texts include a range of authentic 
informational and literary texts that students use 
as a platform for academic speaking and writing 
tasks. The texts span a variety of structures and 
include domain-specific and critical academic 
vocabulary to support students in learning 
content-area language.

•	 Scaffolded instruction to help students achieve 
high expectations 

•	 Multiple readings of texts to ensure success with 
demanding, complex texts

•	 Fully accessible anytime online from any device

•	 Read-aloud functionality and note-taking 
capabilities

•	 Vocabulary supports

The Language & Writing Portfolio is an interactive 
worktext with scaffolds for student learning, 
instruction, and practice.

•	 �Domain-specific and high-utility academic 
vocabulary

•	 �Frames for critical language functions 
including restating, elaborating, and 
agreeing and disagreeing

•	 Close reading and viewing questions that 
prompt students to respond with text 
evidence and analyze craft and structure

•	 �Formal writing assignments for opinion/
argument, summary, informative text, 
and narrative with opportunities for self-
assessment and peer feedback

•	 �Frames to write and present formal speeches

The Language Launch includes three asset-based 
units centered around the specific needs of multilingual 
learners starting at late beginning levels of proficiency.

•	 Relevant topics and texts to activate prior 
knowledge, connect to content areas, and focus 
on building a community of language learners

•	 Picture observations, academic discussions, and 
scaffolded scenarios to help students practice 
speaking

•	 Tasks with audio supports to build listening skills 
and to practice how to derive meaning from 
extended conversations and presentations

•	 Sentence fix-ups, brief constructed responses, 
and paragraph writing with scaffold frames to 
build sentence construction and academic 
writing skills

Each English 3D library consists of 20 high-interest, 
relevant, and culturally responsive titles that span a 
variety of genres, text types, and levels.

•	 15 literary titles, 4 copies each

•	 5 nonfiction titles, 4 copies each

Accelerate Language and Literacy Development

English 3D engages students with high-interest, relevant topics to develop their academic vocabulary and language skills across the domains of listening, speaking, reading, and writing. English 3D is available as  
Course A Grades 4–5 (Volumes 1 & 2), Course B Grades 6–8 (Volumes 1 & 2), and Course C Grades 9–12. Courses can be used flexibly across grade levels depending on students’ needs.

INDEPENDENT READING LIBRARY (COURSES A AND B)LANGUAGE LAUNCHLANGUAGE & WRITING PORTFOLIOISSUES TEXTS

PROGRAM COMPONENTS
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Teacher Resources

TEACHER’S CORNER

Connect with a professional learning community to get tips for using 
English 3D, help with lesson planning, and ideas for improving your 
instructional practice.

•	 Live online events that offer opportunities to connect with HMH coaches 
and each other

•	 Getting Started on-demand course that empowers teachers to start 
strong with English 3D

•	 Program support with more than 150 classroom videos of Dr. Kinsella and 
English 3D teachers modeling instructional routines

•	 Access to prominent thought leaders, experienced coaches, and 
teachers on topics such as social and emotional learning, culturally 
responsive teaching, racial literacy, and more

Maximize Language and Literacy Instruction

English 3D provides teachers with necessary resources to effectively accelerate their students’ language development. 

TEACHING GUIDE

The English 3D Teaching Guide is a comprehensive instructional guide 
comprised of routines, lessons, assessment, and differentiation:

•	 Culturally responsive instruction 
that leverages multilingual 
learners’ assets and experiences

•	 Recursive routines for academic 
vocabulary, speaking and 
listening, reading, and writing

•	 Planning Guides with targeted 
language objectives 
 
 
 

•	 Support and resources to 
differentiate based on students’ 
levels of proficiency and learning 
needs

•	 �Assessment tools to place 
students, assess learning, inform 
instruction, and assign grades

•	 Resources to leverage 
language knowledge, support 
translanguaging through 
contrastive analysis, and share 
Spanish cognates

ED, ONLINE LEARNING PLATFORM 

The Ed online learning platform provides access to tools and 
resources to teach, assess, and differentiate.

•	 Digital teaching guide with sample responses and note-
taking functionality

•	 Student texts, multimedia, and lesson content to display and 
add model responses during class

•	 Ability to monitor students in real time and provide feedback 
on assignments

•	 Printable resources, including extended readings, interviews 
assignments, family letters, grammar and conventions 
practice, foundational skills lessons, and more.

•	 Data reporting including Growth Report, Assessment Report, 
and Standards Report 

PROGRAM COMPONENTS

15   English 3D Sampler



Implement an Independent 
Reading Program

A library of high-interest, on-level, and age-appropriate books provides crucial practice 
for students learning to tackle books on their own.

Reading books independently empowers students to: 

•	 �Build reading fluency and grow reading stamina 

•	 Reinforce language acquisition and accelerate language skills

•	 Increase background knowledge

•	 Build domain-specific and high-utility academic vocabulary

•	 �Develop familiarity of grammar and text structures

•	 Build good reading habits

•	 Discover new interests and the enjoyment of reading

•	 Become lifelong readers

Use the English 3D Independent Reading Library* to reinforce 

critical skills through meaningful and relevant experiences 

with books. Each library consists of 20 high-interest, relevant, 

and engaging titles. There are four copies of each title per 

library, for a total of 80 books. The books span a range of 

levels and genres to provide practice with skills and strategies 

as students move toward reading independence and learn 

to tackle books on their own. The titles in the library were 

carefully curated to be culturally reflective and responsive, 

providing students with “windows and mirrors”—reflecting their 

own cultures and offering views into others’ experiences.

*Independent Reading Library for Courses A and B

The Boy Who Harnessed the Wind 
by WILLIAM KAMKWAMBA & BRYAN MEALER

Science • Autobiography • 910L • 32 pages

NONFICTION TEXTS

If the World Were a Village 
by DAVID J. SMITH

Social Studies • Informational Text • 840L • 32 pages

Luis Alvarez: Wild Idea Man
by MIKE VENEZIA

Science • Biography • 950L • 32 pages

Island: A Story of the Galápagos
by JASON CHIN

Geography & History • Informational Text • 900L • 40 pages

Stop Bullying
by LUCIA RAATMA

Self-Help • Informational Text • 770L • 48 pages

INDEPENDENT READING LIBRARY

Any Small Goodness: 
A Novel of the Barrio

by TONY JOHNSTON
Realistic Fiction • Novel • 600L • 128 pages

The Legend of Hong Kil Dong: 
The Robin Hood of Korea

by ANNE SIBLEY O’BRIEN
Folktale • Graphic Novel • 680L • 48 pages

Wild Born (Spirit Animals) 
by BRANDON MULL

Fantasy • Novel • 680L • 208 pages

Bobby vs. Girls (Accidentally)
by LISA YEE

Humor • Novel • 650L • 176 pages

One Hen: How One Small Loan 
Made a Big Difference

by KATIE SMITH MILWAY
Economics • Based on a True Story • 810L • 32 pages

Superfudge
by JUDY BLUME

Humor • Novel • 560L • 192 pages

Baseball in April and Other Stories
by GARY SOTO

Realistic Fiction • Short Stories • 830L • 128 pages

The Mighty Miss Malone
by CHRISTOPHER PAUL CURTIS

Historical Fiction • Novel • 750L • 320 pages

Stone Fox
by JOHN REYNOLDS GARDINER

Realistic Fiction • Novel • 550L • 96 pages

Granny Torrelli Makes Soup
by SHARON CREECH

Realistic Fiction • Novel • 810L • 160 pages

Paint the Wind
by PAM MUÑOZ RYAN

Realistic Fiction • Novel • 780L • 352 pages

White Fur Flying
by PATRICIA MACLACHLAN

Realistic Fiction • Novel • 450L • 128 pages

Hachiko Waits
by LESLÉA NEWMAN

Historical Fiction • Novel • 770L • 96 pages

Secret Identity (Shredderman)
by WENDELIN VAN DRAANEN
Humor • Novel • 520L • 144 pages

Who Was That Masked Man, Anyway?
by “AVI”

Historical Fiction • Novel • 420L • 176 pages

LITERARY TEXTS
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English 3D helps educators pinpoint 
student needs and react using the 
following assessment tools: 

•	 Placement and Exit Assessments

•	 Formative Assessments 

•	 Summative Assessments

•	 Curriculum-Embedded Assessments

•	 Performance-Based Assessments

Formative Assessments: Daily Do Now

The Daily Do Now is a brief task that students 
complete at the beginning of class to assess academic 
vocabulary and grammar. Based on students’ responses 
to the task each day, the teacher can decide to review, 
reteach, or reinforce vocabulary or grammar skills.

The Daily Do Now assessment measures: 

•	 Understanding of high-utility and domain-
specific vocabulary

•	 Use of specific grammar targets

Placement and Exit Assessments

HMH Growth Measure is a computer-adaptive 
screening, benchmark, and growth assessment that 
provides an objective measure of students’ reading 
and language arts skills using the HMH Scaled Score. 
Schools can use these results as one measure for 
determining eligibility for English 3D and readiness to 
exit English 3D.

Curriculum-Embedded Assessment: 
Issue Tests

The Issue Tests are curriculum-embedded assessments 
aligned to each Issue in English 3D. Pretests are also 
available to measure growth in the skills addressed in a 
particular issue.

Administer the English 3D Issue Tests after each Issue to:

•	 Assess whether or not students met the goals of 
the Issue

•	 Determine areas in which students need 
additional support

•	 Focus review or reteaching at the end of an Issue

•	 Assign grades

Assessment OF and FOR Learning

ASSESSMENT
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Performance-Based Assessment: 
Formal Writing Assignments

Every Issue includes instruction for one or two 
extended writing assignments. Students complete 
a formal writing assignment and use a rubric with 
specific criteria to score their writing assignments, 
offer peer feedback, and guide revision. Teachers 
use writing rubrics with the same criteria and clear 
descriptors to score students’ writing, offer feedback, 
and inform grades.

Summative Assessment: Individual 
Language Inventory (Part 1: Oral)*

Part 1 of the Individual Language Inventory focuses 
on assessing speaking and listening skills using an 
adaptive interview and rubric. Before beginning 
English 3D and after Issue 5, teachers administer this 
one‑to‑one argument-based interview to: 

•	 Consider student placement or exit

•	 Monitor progress based on English language 
development standards

•	 Determine students’ relative English language 
proficiency in speaking and  listening in order to 
make informed decisions about instruction and 
differentiated support.

Performance-Based Assessment: 
Speeches

After every two Issues, students plan, write, and 
present a speech. The Language & Writing Portfolio 
includes a rubric for students to self-assess their 
speeches and set priorities for self improvement. 
Teachers use speech rubrics available online to score 
students’ speeches, offer specific feedback, and 
inform grades.

Summative Assessment: Individual 
Language Inventory (Part 2: Written)*

Part 2 of the Individual Language Inventory assesses 
academic writing skills using a text and whole-class 
writing prompt. Before beginning English 3D and after 
Issues 3 and 6, teachers administer this formal writing 
task to the whole class to:

•	 Consider student placement or exit

•	 Monitor progress in writing,

•	 Determine students’ relative English language 
proficiency level for writing in order to make 
informed decisions about instruction and 
differentiated support.

*Course C includes Academic Language Assessments, 
which are beginning-of-year, mid-year, and end-of-
year tests that assess language functions, vocabulary, 
grammar, and writing over the course of the year.

Provide a Purposeful Learning Experience
Academic Writing WRITING A DRAFT

WRITE A RESEARCH PAPER
Use the frame to write an introduction, important details, and conclusion.

A

B1

C

Prompt How is texting affecting the way we communicate? Write an informative text that 
provides important details to develop the topic.

Write an Informative Text

B2

 Recent studies on adolescent interaction               that 

technology is              changing the way teens communicate. 

Because cell phones are              among teens, researchers  

have noticed              practices that teens rely on to  

communicate              with others.

 One clear              of texting is the growing use  

of   

                the rapid-fire nature of texting, teens  

often    

                 when they text             

               other forms of communication, this practice may 

make texting seem (more/less)                      

 Another               consequence of 

               texting instead of face-to-face communication is that 

many teens  

According to  

this results in  

 

Perhaps the most               practice researchers 

have observed is that texting has become a way for young people  

to  

 

For example, young people can  

 

 These findings                that texting is  

               communication in ways that are  

                 and                 

(citation verb: suggest, indicate, demonstrate)

(adverb: drastically, profoundly, significantly)

(adjective: common, widespread, prevalent)

(adjective: specific, particular, predictable)

(adverb: quickly, competently, effectively)

(noun: result, consequence, impact, outcome)

(noun phrase)

(transition to clarify relationships)

 (present-tense verb: leave out words, omit punctuation, use shortcuts)

(citation)

(transition to clarify relationships)

(adjective: casual, scholarly, formal)

(adjective: positive, negative, remarkable, surprising) 

(adjective: consistent, chronic, daily, obsessive)

(present-tense verb: interact, donate, express, seek)

(title of text or name of source)

(evidence from text)

(adjective: significant, impressive, dramatic)

(base verb: donate, write, speak, reach out, seek)

(evidence from text)

(citation verb: prove, demonstrate, indicate)

(verb + –ing: changing, affecting, altering)

(adjective: impressive, dramatic, significant, widespread) (adjective: beneficial, alarming, serious, worrisome)

134  Issue 5
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Administer one-to-one student interviews at beginning of year and after Issue 5 
to assess collaborative communication skills.

BEGINNING OF YEAR
1. Conduct the interview (pages 1–2).
2. Assign scores for conversation skills (page 3).
3. Calculate an average score (page 3).

1. CONDUCT THE INTERVIEW
Use the sample issue and prompts to interview individual students. During the interview, mark 
scores (1–4 points) for the skills in the table. You may give a score for each occurrence of a skill. 

Skills and Sample Prompts
Expanding Expanding: Exit Bridging Bridging: 

Exit Score(s)

1 2 3 4

DESCRIBE the issue, sides, and supporting evidence  (DS)

•  One issue in many schools is . . . (e.g., One 
issue in many schools is the cancelation of art 
and music classes because of money.)

•  Can you tell me more about the two (or more) 
sides of the issue and the evidence that 
supports them? (e.g., Can you tell me more 
about each side of the art and music class 
issue, and what evidence supports each side?)

In a limited 
way and/
or with 
substantial 
support

In an 
acceptable 
way, with 
some lack of 
clarity and/
or moderate 
support

In a mostly 
clear way with 
little support

In a very clear  
way with no 
support

Use REASONS with EVIDENCE (EV)

•  How does the evidence you mentioned 
support that (side/claim)? 

•  Can you tell me a story that supports either 
side of this issue?

•  How does that story support a side?

•  I actually have a story related to this issue . 
. . (e.g., When I was in school, I wasn’t very 
good at sports, but I took a music class and 
discovered that I was a really good flute 
player. I joined a band and traveled a lot and 
learned . . .)

•  How does my story support a side?

In a limited 
way and/
or with 
substantial 
support

In an 
acceptable 
way, with 
some lack of 
clarity and/
or moderate 
support

In a mostly 
clear way with 
little support

In a very clear  
way with no 
support

Individual Language Inventory  
(Part 1: Oral)

Name:   Date:  
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Page 1 of 6Course A | Volume 1 | Individual Language Inventory (Part 1: Oral)

PRESENTING & LISTENING

LISTEN & TAKE NOTES
Listen attentively and take notes.  
Then indicate if you agree (+) or disagree (–).

Classmate’s Name Idea +/–

Scoring Guide
① Insufficient ② Sufficient

③ Developing ④ Exemplary

Present & Rate Your Speech

REFLECT
Write two ways you can improve your next speech.

Priority 1:  I can improve my next speech by (including/changing)  

 

 

Priority 2:  When I present my next speech, I will focus on (speaking/using)  

 

 

Language to AFFIRM & CLARIFY
I agree with your claim that    , 
but I wonder    . 
I have a question about    .

Maintaining Eye Contact
When presenting ideas during class or in a meeting, maintain eye contact. 
Look at your audience when you speak and make sure to look up from your 
notes every few seconds so that you look con�dent and engage your listeners.

PRESENT YOUR SPEECH
Present your speech to your small group. Make sure to maintain eye contact.

ASSESS YOUR SPEECH
Use the Scoring Guide to rate your speech.

1. Did you clearly state a claim? ①  ②  ③  ④

2. Did you include valid reasons and evidence to support your claim? ①  ②  ③  ④

3. Did you acknowledge a counterclaim and respond? ①  ②  ③  ④

4. Did you use appropriate eye contact? ①  ②  ③  ④

5. Did you include visual displays of multimedia to strengthen your claim? ①  ②  ③  ④

Healthy Choices  53

E3DIA_TEPE_I02_052-053_SPH   53 12/11/15   3:49 PM

BEGINNING OF YEAR
Read the text and write a response to the prompt.

Breaking a Sweat in School
Announcement: Every student must go to gym class every day. Have you heard that yet 
in your school? Health experts think schools should provide more physical education 
classes for students. They say physical activity benefi ts students’ bodies and minds. 
Opponents say that school gym classes cost too much money. Plus, P.E. takes time from 
important subjects like math and reading. People are breaking a sweat over this debate!

FOR daily physical education classes:
• Middle and high school students should spend an average of 45 minutes per day in 

physical education class. (Institute of Medicine of the National Academies, 2013)

• Vigorous physical activity increases blood fl ow to the brain. That leads to better 
concentration and focus in the classroom.

• In 2012, more than one-third of children and adolescents were overweight or obese. 
(Centers for Disease Control and Prevention, 2014)

• Physical exercise reduces depression and anxiety, and leads to higher self-esteem.

• Ten years ago, most kids could run a mile in 13 or 14 minutes. Now only a few can, 
says P.E. teacher Betty Hale.

AGAINST daily physical education classes:
• School districts can’t a� ord to pay for gym teachers and P.E. equipment.

• Many gym classes are a waste of time. In the typical high school gym class, students 
are active for an average of just 16 minutes. (Cornell University, 2006)

• Students don’t take gym class seriously, anyway. Many girls don’t even change out 
of their clothes into uniforms. 

• Schools need to spend time teaching math and reading instead of P.E.

• Students can always get physical exercise outside of school.

Both sides of the P.E. debate have strong arguments. In your opinion, who is the winner?

Prompt
Do you think students should have P.E. every day? Write a paragraph 
that states your opinion and supports it with reasons and evidence 
from the text. 

Individual Language Inventory 
(Part 2: Written)

Name:   Date:  
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Page 1 of 3Course A | Volume 1 | Individual Language Inventory (Part 2: Written)

ASSESSMENT
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Maximize 
Student 
Engagment 
and Learning

Dr. Kate Kinsella designed the 
recursive, research-informed 
routines in English 3D to 
facilitate lesson planning and 
maximize student engagement 
and learning. Three essential 
routines are the backbone 
of English 3D instruction, 
appearing across all lessons.

1. Partner & Group Interactions
To ensure productive participation, teachers use this 
routine to effectively partner and group students and to 
establish expectations for discussions and lesson tasks. 

Why it’s important:

•	 �Maximizes students’ time on task with frequent 
opportunities to use academic English for diverse 
purposes 

•	 �Requires all students to be accountable for 
attentive speaking and listening and dynamic 
participation

2. Using Response Frames
This routine guides teachers in using response frames 
to support students with responding using academic 
register and specific grammatical targets.

Why it’s important:

•	 �Provides a supportive structure to practice new 
and increasingly complex language 

•	 Clarifies the linguistic feature of an accurate 
response in the specific lesson context

•	 Exposes students to the vocabulary, sentence 
structures, and grammatical forms of advanced 
social and academic English

3. Setting Up & Monitoring Tasks
Teachers use this routine to ensure students have 
a productive start and to monitor tasks, provide 
feedback, and select students to report responses.

Why it’s important:

•	 �Ensures that students fully comprehend directions 
and expectations 

•	 �Allows students to engage productively in 
independent and collaborative work 

•	 �Equips students with language to ask for 
clarification or assistance

•	 Provides teachers with guidance on how to 
monitor daily tasks and provide formative 
feedback 

•	 �Requires that a range of students participate  
and respond
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4 Ls of Productive Partnering
2. Lean toward

your partner.

3. Lower your voice. 4. Listen attentively.

1. Look at your
partner’s eyes.

COURSE B

E3D_CB_Poster_4Ls.indd   1 2/29/16   5:08 PM

T66  English 3D Instructional Routines

ESSENTIAL ROUTINE

3D IN ACTION

Scholastic
Central Go to Scholastic Central to watch Dr. Kate 
using response frames to structure responses and 
specify grammatical targets.

Why It’s Important
• Provides a supportive structure to practice new 

and increasingly complex language.

• Clari� es the linguistic features of an accurate 
response in the speci� c lesson context.

• Exposes students to the vocabulary, sentence 
structures, and grammatical forms of advanced 
social and academic English.

When to Use It
• Use the frames in English 3D daily to support 

students to structure their responses. 

• Require students, partners, or small groups to 
use response frames any time they respond to a 
question or task.

Using Response Frames

Sentence Starter: A partner shows active listening 
when   .

Academic Response Frame: 
A partner demonstrates active listening when (he/
she)    (present-tense verb).

Word Bank
Everyday Verbs Precise Verbs
lets   allows
tells   responds, replies
likes   compliments

Sentence Starter vs. 
Academic Response Frame

Using Response Frames
Highly structured response frames with clear language targets maximize student engagement 
and accelerate language development.

Responding Competently 
and Accurately
To become fluent and confident in academic discourse, 
all students must be equipped with relevant language 
tools to respond competently. Many adolescent English 
learners approach secondary coursework with profound 
gaps in their English knowledge and an eclectic array 
of “fossilized errors” developed from years of incorrect 
application. These older learners desperately require 
form-focused instruction to help them understand the 
precise words and complex sentence structures of 
academic English. This type of structured and purposeful 
instruction, coupled with frequent and meaningful 
practice, makes it more likely that students will master 
new linguistic features.

What Is a Response Frame?
A response frame is a structured, topic-related response 
scaffold that provides opportunities for students to 
apply carefully targeted language forms. The students’ 
task is to add relevant content to demonstrate their 
understanding of the context. Response frames provide 
a supportive structure for students to practice new and 
increasingly complex language. An effective response 
frame models and clarifies the features of an accurate 
response in the specific lesson context: appropriate 
syntax, correct grammar, and precise vocabulary.

The Importance of 
Response Frames
Academic response frames enable teachers to model a 
verbal and written response, deconstruct the response, 
and guide students in constructing their own proficient 
response. This form-focused modeling and guidance 
helps students notice linguistic features in meaningful 
context. Of equal importance, response frames expose 
students to the vocabulary, sentence structures, and 
grammatical forms of advanced social and academic 
English, and encourage students to practice using them.

How Are Response Frames 
Different From Sentence Starters?
Many programs include “sentence starters” to encourage 
more productive and competent verbal contributions. 
While a sentence starter may get students off to a safe 
linguistic start, students often complete the sentence 
using casual and grammatically flawed language. 
Response frames provide considerably more linguistic 
guidance by enabling students to produce accurate 
target language forms (vocabulary, syntax, grammar). 
The supportive structure of academic response 
frames allows students to understand and use more 
sophisticated language.

Academic Response Frames at a Glance
Response frames help address the complex linguistic needs of long-term English learners.

Essential Components of a Response Frame

Response Frame: I work effectively with a partner who is    (adjective).

Word Bank
Everyday Adjectives  Precise Adjectives
nice    helpful, polite
fair    respectful
good    serious, hardworking

  A syntactic scaffold written in 
an academic register

 Embedded topical and high-utility 
academic vocabulary

 A clearly specified 
grammatical target

 A focused word bank prompting 
precise word choices

E3DJrA_TEPE_IR_T066-T067.indd   66 3/27/15   6:10 PM

ESSENTIAL ROUTINE

Setting Up & Monitoring Tasks
Ensure that students comprehend tasks, engage productively in independent and collaborative 
work, and develop fluency with the “language of school.”

Setting Up a Lesson Task 
To complete tasks efficiently and accurately, 
underprepared learners need the teacher to model 
expectations, check for understanding, and monitor their 
interactions and written work. English learners and less 
proficient students often fail to get off to a promising 
start on tasks because they did not fully comprehend 
the directions and expectations. Instructional routines 
require meticulous set up and monitoring to ensure 
that students comprehend each lesson task, participate 
dynamically, and apply increasingly complex language 
targets appropriately.

Checking for Understanding
English learners and less proficient students often 
experience confusion regarding the process and 
content required to complete lesson tasks, particularly 
more complex collaborative work and formal writing 
assignments. Unfortunately, underprepared students are 
the least likely to articulate their need for clarification. 
They may not know how to phrase their requests. 
Simply saying “I don’t get it” or “I need help” may be 
perceived as a sign of disrespect instead of an authentic 
request for assistance. Equip students with language 
to effectively and politely ask for clarification and 
assistance in academic settings.

Monitoring Independent and 
Collaborative Tasks
Regardless of the task, actively monitor students to:

 • Communicate the importance of the task

 • Gauge understanding of the steps in the task

 • Redirect off-task or idle students

 • Listen to or read responses to determine whether 
students are applying language targets accurately

 • Provide frequent formative feedback

 • Identify linguistic challenges to address or reteach 
with the whole class

 • Assist students who are struggling with the content 
or process

 • Preselect students to give initial responses

 • Determine the appropriate time to wrap up the task

Follow these suggestions to monitor productivity, 
comprehension, and language use in a large, 
mixed-ability class:

 • Make sure not to dwell on one student, pair, or group.

 • Do not circulate throughout the entire classroom.

 • Have specific students in mind to represent the 
various proficiency levels within the class.

 • Check in with a few average students first. If they 
are having difficulty, assume the weaker students 
are struggling.

 • After listening to or reading the work of a few 
average students, check in with a weaker and 
stronger student.

 • Select a different set of students representing a range 
of proficiency levels to monitor during the next task.

Strategies to Elicit Responses
Often a few “professional participants” assume 
responsibility for responding in class on a regular basis. 
Response frames and partner rehearsal will bolster 
students’ confidence, but students must also perceive 
that the teacher is committed to hearing a range of 
responses. Relying on volunteers is not a reliable or 
efficient source for contributions, nor is overuse of a 
single strategy (e.g., only calling on students randomly 
using name cards). Use varied strategies to elicit 
responses from a range of students throughout a 
lesson. Strike a balance between preselected, randomly 
selected, and voluntary responses to increase the quality 
and quantity of verbal contributions.

Why It’s Important
• Ensures that students fully comprehend 

directions and expectations.

• Allows students to engage productively in 
independent and collaborative work.

• Equips students with language to ask for 
clari� cation or assistance.

• Provides teachers with guidance on how to 
monitor daily tasks and provide formative 
feedback.

• Requires that a range of students participate 
and respond.

When to Use It
• Use the steps for setting up a lesson task each 

time you introduce a new lesson or part of 
a lesson.

• Monitor lesson tasks when students are working 
independently, with a partner, or in a group.

• Use varied strategies to elicit responses whenever 
individuals, partners, or small groups are reporting 
out to the whole class.

Setting Up & Monitoring Tasks

Language to ASK FOR CLARIFICATION AND REQUEST ASSISTANCE

Display these frames and model how students can raise their pens during independent and partner tasks to attract 
your attention and communicate their instructional needs.

Asking for Clarification
• I have a question about    . 
• I’m not quite certain how to    .
• I don’t understand the meaning of    .
• Can you please explain what     means?

Requesting Assistance
• Would you mind showing me how to    ?
• Would you please help me (write/say)    ?
• How do I spell the word    ?
• Is there another way to (write/say)    ?

 

3D IN ACTION

  Go to HMH Teacher Central 
to watch Dr. Kate modeling how to set up and 
monitor tasks and elicit responses.
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Embedded Professional Learning

English 3D instructional routines include:

•	 Rationale behind the routine and how it helps  
students develop language proficiency

•	 Quick reference of the steps to follow

•	 Step-by-step instructions and sample modeling

•	 Language frames to support students in responding  
orally using academic language

•	 Implementation support with practical ideas for  
making the routine successful  

•	 Video modeling to demonstrate the routine in action

English 3D Instructional Routines

•	 Daily Do Now

•	 Building Reading Fluency

•	 Words to Know

•	 Building Concepts  
(Courses A and B)

•	 Data Download (Course A)

•	 Academic Discussion

•	 Ten-Minute Response

•	 Words to Go

•	 Quick Teach Words

•	 Close Reading (Course A)

•	 Section Shrink (Courses B and C)

•	 Analyzing Multimedia (Courses A and B)

•	 Take a Stand (Course C)

•	 Student Writing Model

•	 Planning to Write

•	 Writing a Draft

•	 Peer Feedback

Routine 11
Student Writing Model
Guide students through identifying, analyzing, and discussing key elements of an academic 
writing type in preparation for a formal writing assignment.

Setting Clear Expectations
Explicit writing instruction begins with a clear 
explanation of the elements of the writing type, 
followed by extensive scaffolded practice. An effective 
writing model gives students specific examples of 
the elements that they need to include in their own 
writing. Identifying, analyzing, and discussing the key 
elements of an academic writing type helps students 
internalize the expectations to successfully complete 
writing assignments and meet the demands of rigorous 
writing assessments. 

In the Student Writing Model routine, students analyze 
a writing model according to the rubric criteria that 
the teacher will use to assess their writing. This way, 
the expectations are transparent and struggling writers 
can visualize the requirements of the assignment. The 
academic writing types and expectations gradually 
increase in complexity, from a justification paragraph 
(Issue 1) to a formal summary paragraph (Issue 2) to 
a multi-paragraph summary and response (Issue 3) to 
an argument essay (Issue 4) to an informative research 
paper (Issue 5) to a narrative essay (Issue 6).

Why It’s Important
• Sets clear expectations for students’ writing 

assignments and performance-based writing 
assessment.

• Gives students opportunities to identify and 
analyze key elements of academic writing types.

• Actively engages students with the academic 
writing type using text-marking tasks.

• Introduces students to the criteria from 
the rubric for self-assessment and teacher 
assessment of their writing.

• Provides practice using academic vocabulary 
to discuss the elements of an academic 
writing type.

When to Use It
• Follow the Student Writing Model routine to set 

expectations for the formal academic writing 
assignment in each Issue.

Student Writing Model

Students analyze and discuss a student writing model to 
establish clear expectations for their own writing. 

1. Introduce the Academic Writing Type Define the writing type 
and explain how it is organized.

2. Read the Student Writing Model Read a model of 
the academic writing type aloud using Oral Cloze and 
Partner Cloze.

3. Mark and Discuss the Writing Elements 
Explain key elements of the writing type and guide partners to 
mark each element in the model and use frames to 
discuss them.

Student Writing Model at a Glance

 

3D IN ACTION

Go online to watch Dr. Kate introduce a writing type 
and guide students in analyzing the elements of a 
Student Writin g Model.

Language to ANALYZE WRITING

Display and model how to use these frames to analyze academic writing.

Justification/Argument
• The writer’s claim is    .
• One (reason/piece of evidence) that 

supports the writer’s claim is    .

Argument
• One (verb/verb phrase) that expresses the 

writer’s opinion is    .
• One counterclaim is    .

Formal Summary
• The topic sentence includes the    .
• One important detail in this summary 

is    .
• One citation verb that the writer uses 

is    .

All Writing Types
• One transition (word/phrase) is    .
• An example of a (precise topic word/

high-utility academic word) is    .

Language & Writing Portfolio

ANALYZING TEXT ELEMENTSAcademic Writing

ANALYZE TEXT STRUCTURE

Student Writing Model
Academic Writing Type
A formal written summary is a type of informative writing. It provides an objective summarysummary
overview of the topic and important details from an informational text. The writer 
credits the author, but writes original sentences using precise topic words. A 
summary does not include the writer’s personal opinions.

A. The topic sentence includes the text type, title, author, and topic.

B. Detail sentences include the important details from the summarized text.

C. The concluding sentence restates the author’s conclusion in the writer’s 
own words.

D. Transition words or phrases help the reader identify the most 
important details.

A

B

C

MARK & DISCUSS ELEMENTS 
Mark the summary elements and use the frames to discuss them with your partner.

1. Number (1–4) the four elements of the topic sentence.
The topic sentence includes the    .

2. Draw a box around three transition words or phrases. 
One transition (word/phrase) is    . Another transition (word/phrase) is    .

3. Underline three important details. One important detail in this summary is    .

4. Circle four citation verbs. One citation verb that the writer uses is    .

5. Star four precise topic words and check four high-utility academic words. 
An example of a (precise topic word/high-utility academic word) is    .

46  Issue 2
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Empower Every Educator with 
Professional Learning

English 3D was designed with two goals  
in mind: 

1. 	� Accelerate the development of 
multilingual learners to help them 
develop language and literacy 
proficiency. 

2.	� Provide teachers with the resources 
and support they need to reach their 
students and grow professionally.

All professional learning resources within 
the program were developed by Dr. Kinsella 
and informed by her years of experience 
both as a teacher in the classroom and 
as a coach, working directly with teachers 
and administrators. From in-person training  
to professional development videos, 
model lessons, and planning resources, all 
teacher professional learning services and 
materials are a result of Dr. Kinsella’s years 
of firsthand success.

PROFESSIONAL LEARNING
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Access Professional Development Online

Getting Started Professional Learning—Day 1

In this course, you’ll build understanding and confidence to ensure 
a strong implementation. Support differentiation, assessment, and 
effective instruction using English 3D resources and instructional tools.

Agenda items:

•	 Interact with program components and instructional  
strategies from the student perspective

•	 Examine resources for lesson planning and differentiation,  
along with assessment tools to monitor progress

•	 Explore Ed, the HMH learning platform, including managing  
classes, assigning work, and reporting

•	 Collaboratively plan for the first/next three weeks of instruction

Follow-up Sessions

Sixty-minute sessions deepen program mastery and teaching practices. 
Coordinators can choose from and combine relevant topics to 
personalize the program to meet the needs of their unique classrooms 
and students—available live, online.

On-demand support:

•	 Teacher’s Corner provides over 150 classroom videos, many featuring 
Dr. Kate Kinsella, and best practices at your fingertips, on your 
schedule. Plus, free live events give you the opportunity to build 
community around today’s instructional challenges.

Family Resources:

•	 Support family and caregivers with easy-to-understand resources, 
available in English and Spanish.

Leader Learning

School and district leaders can access the rich resources from Teacher’s 
Corner directly from the administrator dashboard.

Resources Include:

•	 Live Events

•	 Getting Started

•	 Program Support

•	 Breakroom

•	 And many more!

Coaching Membership, modules, and leader learning are available  
to help you address today’s challenges and tomorrow’s opportunities.

Did you know... 

HMH Professional Services has 
been nationally-recognized 
for our ability to support 
implementation and provide 
ongoing teacher and leader 
professional development?

PROFESSIONAL LEARNING
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Develop English language proficiency with an evidence-based  
“on-ramp” to English 3D developed by Dr. Kate Kinsella.  
Take a look inside:

•	 Support students at beginning/emerging proficiency levels with three units of additional  
language development instruction relevant to multilingual learners in grades 4–12.

•	 Build students’ language in the four domains of speaking, listening, reading,  
and writing so that students are prepared for success.

•	 Provide culturally responsive topics and texts centered around students’ identity  
as multilingual learners and focused on the assets they bring to class.

•	 Activate prior knowledge, connect to content areas, and focus on building  
a community of language learners with relevant topics and texts.

•	 Fit instruction flexibly into a variety of different implementation models.

Language Launch

LANGUAGE LAUNCH
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Building Concepts and Language Analyzing and Discussing Text

Activate prior knowledge and develop word knowledge through 
brainstorming and collaboration.

Build reading fluency, practice and apply word knowledge within short,  
age-appropriate passages.

•	 Word banks and response frames target key 
grammatical skills in the context of speaking  
and writing tasks.

•	 Students connect new words to their home 
language and generate relevant examples to 
learn and practice using academic vocabulary.

•	 Culturally responsive teaching centered around 
students’ identities reflect the assets multilingual 
learners bring to the classroom. Students are 
engaged as they see themselves reflected in  
the materials. 

•	 Multiple reads of informational text actively 
engages students in building reading fluency 
and making meaning of challenging texts.

LANGUAGE LAUNCH
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Active Listening and Presenting 
Ideas

Academic Writing

Listen and respond in collaborative peer conversations to develop oral and 
written language.

Develop good habits of practice in process writing and communicating ideas 
through writing projects.

•	 A variety of critical language functions including 
restating, observing, and comparing provide 
explicit practice with the social language students 
need to collaborate with peers.

•	 Structured partnering tasks allow students to 
practice using language in a safe environment 
and support SEL Competencies of self-awareness, 
social awareness, and relationship skills.

•	 Students identify key elements of the writing type 
and model language supports teachers with 
explaining language features such as verb tenses 
and sentence-level skills. 

•	 Model organizers for writing clarify expectations 
and provide multilingual leaners with concrete 
examples before planning their own writing. 

LANGUAGE LAUNCH
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ISSUES TEXTS, COURSE A
Engage students with informational and literary texts based on high-interest, 
relevant issues. Take a look inside:

•	 Texts with domain-specific and high-utility academic vocabulary that span a variety of text types and a range 
of levels with text features including headers, captions, graphics, diagrams, and data graphs

•	 �A Data File for each informational issue with statistical evidence from authentic sources

•	 Content connections to science, social studies, health, and technology

•	 Academic Glossary with pronunciations, meanings, examples, word origins, and Spanish cognates

•	 Also includes Academic Language and Writing Handbooks to reference during discussions and writing

ISSUES TEXTS
COURSE A

26   English 3D Sampler



The Issues texts 
engage students with 
authentic, increasingly 
complex informational 
and literary texts 
that are relevant to 
students’ lives.

ISSUES TEXTS
COURSE A
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Data Files build 
students’ background 
knowledge and 
provide evidence from 
authentic sources for 
students to cite in their 
academic speaking 
and writing.

ISSUES TEXTS
COURSE A
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Students are able 
to make regular 
connections between 
coursework and the 
demands of life, 
secondary school, 
college, and the 
workplace. 

ISSUES TEXTS
COURSE A
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Students learn 
domain-specific and 
high-utility academic 
vocabulary from the 
texts to leverage in 
their speaking and 
writing.

ISSUES TEXTS
COURSE A
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TEACHING GUIDE, COURSE A
Support teachers with a comprehensive guide for routines, instruction, 
assessment, and differentiation. Take a look inside:

•	 Recursive instructional routines for academic vocabulary, speaking and listening, reading, and writing

•	 Planning Guides with targeted language objectives

•	 �Differentiated Support Strategies for students at intermediate/expanding and advanced/bridging levels 
of English proficiency

•	 Daily Do Now tasks for reviewing and assessing academic vocabulary and grammar targets

•	 Guidance for planning an independent reading program

•	 Assessment tools to place students, assess learning, inform instruction, and assign grades

•	 Resources to leverage language knowledge, support translanguaging through contrastive analysis, and 
share Spanish cognates

TEACHING GUIDE
COURSE A
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Each Issue includes 9 
to 14 lessons, taking 
approximately four to 
seven weeks. Students learn 

and practice using 
a scaffolded set 
of increasingly 
sophisticated 
academic language 
functions across each 
Issue.

Assessments in every 
Issue include daily 
formative assessments, 
performance-based 
assessments, and 
summative tests, 
allowing teachers to 
monitor progress and 
adjust instruction.

Professional learning 
includes classroom 
video modeling and 
embedded step-
by-step support for 
instructional routines.

Every lesson has 
specific and targeted 
learning, language, 
and instructional 
objectives.

Online printable 
resources support 
scoring and grading,  
differentiation, 
classroom protocols, 
and communicating 
with families.

TEACHING GUIDE
COURSE A
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Every lesson includes 
four opportunities to 
provide Differentiated 
Support. Two of the 
strategies are targeted 
toward students at 
the Intermediate or 
Expanding level, and 
two are targeted 
toward students at the 
Advanced or Bridging 
level of English 
proficiency.  

Teachers can select 
one or two strategies 
per lesson depending 
on students’ needs 
to further scaffold 
instruction and 
accelerate language 
acquisition.

Teacher modeling 
provides language 
for teachers to draw 
from when providing 
additional targeted 
scaffolding.

Differentiated support 
strategies appear 
at point of use in the 
Digital Teaching Guide 
lessons.

TEACHING GUIDE
COURSE A
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Debate questions 
anchor students’ 
academic discussions 
and writing around 
engaging and relevant 
topics.

Frames for language 
functions give students 
the scaffold they need 
to effectively lead and 
contribute to partner, 
group, and class 
discussions.

Professional learning 
for instructional 
routines provide 
detailed steps and 
support for teaching 
using engaging and 
recursive routines.  

Verbal response 
frames provide 
scaffolding for 
students to share 
experience  and 
prior knowledge 
about the topic.

Learning domain-
specific academic 
words and using 
them in speaking and 
writing builds students’ 
content knowledge and 
language.

TEACHING GUIDE
COURSE A
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Students build 
conceptual knowledge 
to prepare for 
related text analysis, 
academic discussion, 
and constructed 
response.

Note-taking charts 
engage students in 
active listening with 
accountability to 
record classmates’ 
ideas.

Identifying and 
recording the 
most essential 
characteristics allows 
students to unpack the 
concept and develop 
deep understanding.

Students apply their 
understanding of 
the concept in a 
constructed written 
response.

Building Community 
mini-lessons throughout 
the first Issue provide 
time to practice 
expectations and 
language protocols for 
collaborative group and 
partner discussions.

TEACHING GUIDE
COURSE A
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Students have daily 
opportunities to use 
academic register to 
collaborate with peers, 
listen accountably, 
and construct relevant 
written responses.

Throughout the 
course, students 
use increasingly 
sophisticated frames 
for language functions, 
such as elaborating, 
restating, and agreeing 
or disagreeing.

Partners collaborate 
to make precise word 
choices for speaking 
and writing tasks.

Response frames  
target key 
grammatical skills 
that are challenging 
for many multilingual 
learners.

Students learn 
and practice 
social language to 
collaborate and 
exchange ideas with 
partners and small 
group.

TEACHING GUIDE
COURSE A
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Students learn high-
utility academic 
words that they will 
encounter across 
content areas, 
secondary school, and 
beyond.

Students complete 
a written example 
and share responses 
twice with a partner to 
build oral fluency and 
confidence.

Students generate 
and discuss examples 
for academic words 
using complete 
sentences, relevant 
content, and the 
correct form of the 
word.

Model language directs 
students’ attention to 
the grammar targets 
required to accurately 
complete the examples.

TEACHING GUIDE
COURSE A
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Lessons indicate the 
point of use for each of 
the four Differentiated 
Support strategies to 
target students’ needs 
by proficiency level.

Students review texts 
to identify precise 
academic words to 
use in their writing 
assignments.

Multiple readings of 
informational text 
with Oral and Partner 
Cloze actively engage 
students in building 
reading fluency.

Note-taking frames 
provide scaffolding for 
identifying a text’s key 
ideas and details in 
writing.  

Students write brief 
constructed responses 
to text-based 
questions about key 
ideas, text structure, 
and author’s craft.

TEACHING GUIDE
COURSE A
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The academic writing 
type definition 
introduces its purpose, 
structure, and specific 
elements.

An additional model 
of the writing type 
provides practice with 
identifying the focus 
conventions skill.

Students analyze and 
mark key elements 
of the academic 
writing type to set 
expectations for 
writing.

Discussion frames 
require partners to use 
academic language 
as they discuss key 
elements of the writing 
type.

Students learn 
relevant grammar 
and conventions skills 
connected to the 
writing assignment.

TEACHING GUIDE
COURSE A
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Students practice 
using verb tenses, 
precise language,  
and sentence 
structures that writers 
commonly use for the 
specific academic 
writing type. 

Note-taking scaffolds 
support students 
in taking notes to 
organize  supporting 
details for their writing.

Authentic practice 
tasks mirror the 
writing that the formal 
assignment requires.

Students practice 
paraphrasing text 
details and condensing 
ideas to use in their 
academic writing.

TEACHING GUIDE
COURSE A
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Detailed writing 
frames support 
students in learning 
text structures and 
in writing increasingly 
longer and more 
complex pieces.

Frames for feedback 
provide clear criteria 
and focus students’ 
revisions on critical 
aspects of the writing 
assignment.

Clear descriptors 
indicate the grammar 
target or content 
required to complete 
each section of the 
writing frame.

Scoring guides provide 
clear criteria for self- 
and peer assessment 
and mirror the rubrics 
teachers use to assess 
student writing.  

TEACHING GUIDE
COURSE A
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ISSUES TEXTS, COURSE B
Engage students with informational and literary texts based on high-interest, 
relevant issues. Take a look inside:

•	 Texts with domain-specific and high-utility academic vocabulary that span a variety of text types and a 
range of levels with text features including headers, captions, graphics, diagrams, and data graphs

•	 A Data File for each informational issue with statistical evidence from authentic sources

•	 Content connections to science, social studies, health, technology, and fine arts.

•	 Academic Glossary with pronunciations, meanings, examples, word origins, and Spanish cognates

•	 �Also includes Academic Language and Writing Handbooks to reference during discussions and writing

ISSUES TEXTS
COURSE B
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The Issues texts 
engage students with 
authentic, increasingly 
complex informational 
and literary texts 
that are relevant to 
students’ lives.

ISSUES TEXTS
COURSE B
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Data Files build 
students’ background 
knowledge and 
provide evidence from 
authentic sources for 
students to cite in their 
academic speaking 
and writing.

ISSUES TEXTS
COURSE B
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Students are able 
to make regular 
connections between 
coursework and the 
demands of life, 
secondary school, 
college, and the 
workplace. 

ISSUES TEXTS
COURSE B
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Students read and 
interpret a variety of 
text features, including 
diagrams, graphs, and 
tables.

ISSUES TEXTS
COURSE B
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Each Issue has 
a content-area 
connection to science, 
social studies, health, 
technology, or fine arts.

ISSUES TEXTS
COURSE B
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Students learn 
domain-specific and 
high-utility academic 
vocabulary from the 
texts to leverage in 
their speaking and 
writing.

ISSUES TEXTS
COURSE B
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TEACHING GUIDE, COURSE B
Support teachers with a comprehensive guide for routines, instruction, 
assessment, and differentiation. Take a look inside:

•	 Recursive instructional routines for academic vocabulary, speaking and listening, reading, and writing

•	 �Planning Guides with targeted language objectives

•	 Differentiated Support Strategies for students at intermediate/expanding and advanced/bridging 
levels of English proficiency  

•	 Daily Do Now tasks for reviewing and assessing academic vocabulary and grammar targets

•	 Guidance for planning an independent reading program

•	 Assessment tools to place students, assess learning, inform instruction, and assign grades

•	 �Resources to leverage language knowledge, support translanguaging through contrastive analysis, 
and share Spanish cognates

TEACHING GUIDE
COURSE B
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Each Issue includes  
10 to 16 lessons, taking 
approximately four 
to seven weeks. This 
sampler features 
select lessons.

Assessments in every 
Issue include daily 
formative assessments, 
performance-based 
assessments, and 
summative tests, 
allowing teachers to 
monitor progress and 
adjust instruction.

Professional learning 
includes classroom 
video modeling and 
embedded step-
by-step support for 
instructional routines.

Every lesson has 
specific and targeted 
learning, language, 
and instructional 
objectives.

Online printable 
resources support 
scoring and grading, 
differentiation, 
classroom protocols, 
and communicating 
with families.

Issue 1 focuses on 
teaching students 
critical routines. 
Additional lessons 
and routines appear 
in Issues 2-6, including 
Ten-Minute Response, 
Close Listening and 
Viewing, and Formal 
Speeches.

TEACHING GUIDE
COURSE B
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Every lesson includes 
four opportunities to 
provide Differentiated 
Support. Two of the 
strategies are targeted 
toward students at 
the Intermediate or 
Expanding level, and 
two are targeted 
toward students at the 
Advanced or Bridging 
level of English 
proficiency.

Differentiated support 
strategies appear 
at point of use in the 
Digital Teaching Guide 
lessons.

Teachers can select 
one or two strategies 
per lesson depending 
on students’ needs 
to further scaffold 
instruction and 
accelerate language 
acquisition.

Teacher modeling 
provides language 
for teachers to draw 
from when providing 
additional targeted 
scaffolding.

TEACHING GUIDE
COURSE B
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Debate questions 
anchor students’ 
academic discussions 
and writing around 
engaging and relevant 
topics.

Learning domain-
specific academic 
words and using 
them in speaking and 
writing builds students’ 
content knowledge and 
language.

Professional learning 
for instructional 
routines provide 
detailed steps and 
support for teaching 
using engaging and 
recursive routines.  

Verbal response frames 
provide scaffolding 
for students to share 
experiences and prior 
knowledge about the 
topic.

Frames for language 
functions give students 
the scaffold they need 
to effectively lead and 
contribute to partner, 
group, and class 
discussions.

TEACHING GUIDE
COURSE B
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Students build 
conceptual knowledge 
about an issue to 
prepare for related 
text analysis, 
academic discussion, 
and constructed 
response.

Building Community 
mini-lessons throughout 
the first Issue provide 
time to practice 
expectations and 
language protocols for 
collaborative group and 
partner discussions. 

Identifying and 
recording the 
most essential 
characteristics allows 
students to unpack the 
concept and develop 
deep understanding.

Students apply their 
understanding of 
the concept in a 
constructed written 
response.

Lessons indicate the 
point of use for each of 
the four Differentiated 
Support strategies to 
target students’ needs 
by proficiency level.

TEACHING GUIDE
COURSE B
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Students have daily 
opportunities to use 
academic register, 
collaborate with peers, 
listen accountably, 
and construct relevant 
written responses.

Students learn 
and practice 
social language to 
collaborate and 
exchange ideas with 
partners and small 
group. 

Partners collaborate 
to make precise word 
choices for speaking 
and writing tasks. 

Response frames 
target key 
grammatical skills 
that are challenging 
for many multilingual 
learners. 

Throughout the 
course, students 
use increasingly 
sophisticated frames 
for language functions, 
such as elaborating, 
restating, and agreeing 
or disagreeing. 

TEACHING GUIDE
COURSE B
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Students learn high-
utility academic 
words that they will 
encounter across 
content areas, 
secondary school, and 
beyond.

Students generate and 
discuss examples for 
academic words using 
complete sentences, 
relevant content, and 
the correct form of the 
word.

When an academic 
word has multiple 
parts of speech or 
another common form, 
students learn both 
forms of the word.

Model language 
directs students’ 
attention to the 
grammar targets 
required to accurately 
complete the 
examples.

Students complete 
a written example 
and share responses 
twice with a partner to 
build oral fluency and 
confidence.

TEACHING GUIDE
COURSE B
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Students write brief 
constructed responses 
to text-based 
questions about key 
ideas, text structure, 
and author’s craft.

Note-taking frames 
provide scaffolding for 
identifying a text’s key 
ideas and details in 
writing.

Multiple readings of 
informational text 
with Oral and Partner 
Cloze actively engage 
students in building 
reading fluency.

Students review texts 
to identify precise 
academic words to 
use in their writing 
assignments.

TEACHING GUIDE
COURSE B
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Students learn 
relevant grammar 
and conventions skills 
connected to the 
writing assignment.

The academic writing 
type definition 
introduces its purpose, 
structure, and specific 
elements.  

Students analyze and 
mark key elements 
of the academic 
writing type to set 
expectations for 
writing

Discussion frames 
require partners to use 
academic language 
as they discuss key 
elements of the writing 
type.

An additional model 
of the writing type 
provides practice with 
identifying the focus 
conventions skill in 
context.

TEACHING GUIDE
COURSE B
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Students learn a set of 
academic transition 
words and phrases 
useful for the specific 
writing type and 
practice using them.

Students learn 
language features 
and skills such as 
verb tenses, precise 
language, sentence 
structures, and 
paraphrasing that 
writers commonly 
use for the specific 
academic writing type.

Students learn 
paraphrasing skills to 
summarize texts and 
present evidence using 
their own words. 

Authentic practice 
tasks mirror the 
writing that the formal 
assignment requires.  

Note-taking scaffolds 
support students 
in taking notes to 
organize supporting 
details for their writing.

TEACHING GUIDE
COURSE B
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Scoring guides provide 
clear criteria for self- 
and peer assessment 
and mirror the rubrics 
teachers use to assess 
student writing. 

Detailed writing 
frames support 
students in learning 
text structures and in 
writing increasingly 
longer and more 
complex pieces.

Clear descriptors 
indicate the grammar 
target or content 
required to complete 
each section of the 
writing frame.

Frames for feedback 
provide clear criteria 
and focus students’ 
revisions on critical 
aspects of the writing 
assignment.

TEACHING GUIDE
COURSE B
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ISSUES TEXTS, COURSE C
Engage students with informational and literary texts based on high-interest, 
relevant issues. Take a look inside:

•	 Texts with domain-specific and high-utility academic vocabulary that span a variety of text types and a 
range of levels with text features including headers, captions, graphics, diagrams, and data graphs

•	 A Data File for each issue with statistical evidence from authentic sources

•	 Topics and texts connect to science, social sciences, economics, world languages, health, and technology

•	 Academic Glossary with pronunciations, meanings, examples, and word origins

•	 Also includes Academic Language Handbook to reference during discussions

ISSUES TEXTS
COURSE C
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The Issues texts 
engage students with 
authentic, increasingly 
complex informational 
and literary texts 
that are relevant to 
students’ lives.

ISSUES TEXTS
COURSE C
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Data Files build 
students’ background 
knowledge and 
provide evidence from 
authentic sources for 
students to cite in their 
academic speaking 
and writing.

ISSUES TEXTS
COURSE C
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Students read and 
interpret a variety of 
text features, including 
diagrams, graphs, and 
tables.

ISSUES TEXTS
COURSE C
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Students are able 
to make regular 
connections between 
coursework and the 
demands of life, 
secondary school, 
college, and the 
workplace.

ISSUES TEXTS
COURSE C
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Students learn 
domain-specific and 
high-utility academic 
vocabulary from the 
texts to leverage in 
their speaking and 
writing.

Topics and texts 
connect to language 
for content areas, 
including science, 
social studies, and 
math.

ISSUES TEXTS
COURSE C
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Text features 
provide relevant and 
compelling data for 
students to use as 
evidence in academic 
speaking and writing.

ISSUES TEXTS
COURSE C
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Text features reinforce 
language for math by 
requiring students to 
describe and interpret 
various representations 
of information, 
including tables, 
diagrams, graphs, and 
pie charts.

ISSUES TEXTS
COURSE C
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TEACHING GUIDE, COURSE C
Support teachers with a comprehensive guide for routines, instruction, 
assessment, and differentiation. Take a look inside:

•	 Recursive instructional routines for academic vocabulary, speaking and listening, reading, and writing

•	 Planning Guides with targeted language objectives

•	 Daily Do Now tasks for reviewing and assessing academic vocabulary and grammar targets

•	 Getting Started lessons to introduce and practice expectations and language protocols for 
collaborative group and partner discussions.

•	 Assessment tools to place students, assess learning, inform instruction, and assign grades

TEACHING GUIDE
COURSE C
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Each Issue includes  
10 to 16 lessons, taking 
approximately four 
to seven weeks. This 
sampler features 
select lessons.

Online printable 
resources support 
scoring and grading,  
differentiation, 
classroom protocols, 
and communicating 
with families.

Every lesson has 
specific and targeted 
academic language 
objectives.

Assessments in every 
Issue include daily 
formative assessments, 
performance-based 
assessments, and 
summative tests, 
allowing teachers to 
monitor progress and 
adjust instruction.

TEACHING GUIDE
COURSE C
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Students learn and 
practice using a 
scaffolded set of 
academic language 
functions across each 
Issue.

Professional learning 
includes classroom 
video modeling and 
embedded step-
by-step support for 
instructional routines

TEACHING GUIDE
COURSE C
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Professional learning 
for instructional 
routines provide 
detailed steps and 
support for teaching 
using engaging and 
recursive routines.

Debate questions 
anchor students’ 
academic discussions 
and writing around 
engaging and relevant 
topics.

Verbal response 
frames provide 
scaffolding for students 
to report data and 
share understanding 
about the topic.

Learning domain-
specific academic 
words and using 
them in speaking and 
writing builds students  
content knowledge and 
language.

Frames for language 
functions give students 
the scaffold they need 
to effectively lead and 
contribute to partner, 
group, and class 
discussions.

TEACHING GUIDE
COURSE C
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Partners collaborate 
to make precise word 
choices for speaking 
and writing tasks.

Students have daily 
opportunities to use 
academic register, 
collaborate with peers, 
listen accountably, 
and construct relevant 
written responses

Response frames 
target key 
grammatical skills that 
may be challenging for 
multilingual learners. 

Throughout the 
course, students 
use increasingly 
sophisticated frames 
for language functions, 
such as elaborating, 
restating, and agreeing 
or disagreeing.

Students learn 
and practice 
social language to 
collaborate and 
exchange ideas with 
partners and small 
group. 

TEACHING GUIDE
COURSE C
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Students generate 
and discuss examples 
for academic words 
using complete 
sentences, relevant 
content, and the 
correct form of the 
word.

Students learn high-
utility academic 
words that they will 
encounter across 
content areas, 
secondary school, and 
beyond.

Model language 
directs students’ 
attention to the 
grammar targets 
required to accurately 
complete the 
examples.

Multiple readings of 
informational text 
with Oral and Partner 
Cloze actively engage 
students in building 
reading fluency.

Students write brief 
constructed responses 
to text-based 
questions about key 
ideas, text structure, 
and author’s craft.

TEACHING GUIDE
COURSE C
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Group members 
work together to 
analyze sources 
and paraphrase 
text evidence to use 
when they prepare 
their responses to the 
debate question.

Small groups 
collaborate to prepare 
and present evidence-
based responses to a 
debate question.

The teacher models 
effective presentation 
skills and students 
practice the skills 
while presenting their 
debates in small 
groups.

Students are 
accountable for 
listening attentively 
and taking notes 
while their classmates 
present ideas.

TEACHING GUIDE
COURSE C
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Student analyze and 
mark key elements 
of the academic 
writing type to set 
expectations for 
writing.

Discussion frames 
require students to use 
academic language 
as they discuss key 
elements of the 
writing type.

The academic writing 
type definition 
introduces its purpose, 
structure, and specific 
elements.

Authentic practice 
tasks mirror the 
writing that the formal 
assignment requires.

Students learn 
language features 
such as verb tenses, 
transitions, precise 
language, and 
sentence structures, 
that writers commonly 
use for the specific 
academic writing type. 

TEACHING GUIDE
COURSE C
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An additional model 
of the writing type 
provides practice with 
identifying the focus 
conventions skill.

Students practice 
and apply language 
and conventions skills 
that writers commonly 
use for the specific 
academic writing type.

Note-taking scaffolds 
support students 
in taking notes to 
organize supporting 
details for their writing.

Students learn how to 
identify and cite text 
evidence to use in their 
writing.

TEACHING GUIDE
COURSE C
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Clear descriptors 
indicate the content 
required to complete 
each section of the 
writing frame.

Detailed writing 
frames support 
students in learning 
text structures and in 
writing increasingly 
longer and more 
complex pieces.

Frames for feedback 
provide clear criteria 
and focus students’ 
revisions on critical 
aspects of the writing 
assignment.

Scoring guides provide 
clear criteria for self- 
and peer assessment 
and mirror the rubrics 
teachers use to assess 
student writing.

TEACHING GUIDE
COURSE C
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A Shared Vision  
for a Successfully  
Billiterate Generation

English 3D students are:

With English 3D, schools and districts across the country 
can support multilingual learners’ development of critical 
language and literacy skills to achieve academic success.

•	 Confidently participate in speaking and listening tasks 
across classes

•	 Engage with complex informational and literary texts

•	 Use content and academic words in speaking and writing

•	 Competently complete academic writing assignments

•	 Build language skills for college and career

For Grades 4–12

•	 Course A for Grades 4–5, plus 
Courses B and C for Grades 6–12! 

•	 Additional Multimedia Texts, 
Videos, Slideshows, and More

•	 Academic writing assignments 
and speeches

•	 Differentiated Support Strategies

•	 Data, Online Content, Reporting 
Tools, and More
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